
SELF STUDY / GUIDANCE & TRAINING DOCUMENT
Speech, Language & Communication Self-Assessment Questionnaire (PINS Project)

Once you have completed the self-assessment questionnaire, consider where your strengths and weaknesses may be and follow some of the ideas below for further development and training. Spend some time as a staff group considering how you can implement some of these recommendations. There are links to further information and short training guides that offer some insight into the practical recommendations Speech and Language Therapists make and why they are helpful. Many of these areas do overlap with the recommendations educational staff and other child development specialists make so will also be covered by other members of the multi-agency team via the PINS project. 
(If you have this document in electron form by clicking control and click inside the web address you can be taken to the video or website link)

Question					Comments / Ideas for Further Development and Training
	Gaining and Keeping Attention
	

	1. Do you use the child’s name to gain attention?
(not expecting them to look at you)
	It is important to say the child’s name before giving them an instruction so they can be prepared for the information. Children who have social communication or language difficulties may not always recognise that instructions are directed to them by other cues in the environment. They may not follow whole class instructions unless they are specifically directed to them as this is a social skill that develops via social observation skills and experience. 

Saying their name helps them to focus and understand the instruction is for them. 
Spend some time considering whether staff do this and encourage them to do this more often for children with SLCN (Speech, Language and Communication needs)


	2. Do you consistently use the young person’s interests to engage them in interaction?
	This is quite a straightforward piece of advice, however it can often fall by the wayside as it requires additional planning, consideration and some negotiation. 

Many children have passionate and strong interests – these can provide positive opportunities for communication skills development and practise.  It can also help the young person feel more regulated and happy overall. 

 It may be important to consider transition and fixed timings for the young person to move on from favoured themes. Using time prompts and visuals such as now and next boards and sand timers can help communicate to a child when they need to move on. 


	3. When a young person has engaged in something usually less motivating to them do you give them praise or encouragement?
	Encouraging children to work on other adult/peer led tasks or topics can help them to become more open to trying new experiences and feeling regulated in less familiar situations. By externally praising this or providing a reward this highlights to the young person they their efforts have been noticed. 
It can also help the child to recognise other people's interests and widen their own. 



	4. Do you follow the child’s lead in play and comment on things they are focusing on?
	Following a child’s lead in play is essential as it highlights that the child has your full focus and this allows many other communication and thinking skills to develop. 

Please see below for information videos to highlight the benefits of this. 

· Intensive Interaction, South Tees You Tube
https://www.youtube.com/watch?v=pNZAqQzVEx0
(3.06 mins)

· Developing Joint attention skills
https://www.youtube.com/watch?v=KM-a0rGtHVc

· Barnsley Speech and Language Therapy

https://www.youtube.com/watch?v=qRX2scZ-1zo (2.53 mins)

· Worcestershire Speech and Language Therapy
https://www.youtube.com/watch?v=Z474qZEzWMk
(3 mins)


FOLLOWING A CHILD’s LEAD – why is it important?
· It helps to keep play at the child’s level – he or she will be choosing what they want to do and this means they are less likely to be putting themselves under pressure to do something which is too hard for them. 
· It keeps the child’s play at the child’s pace – he or she can go as quickly or slowly as they like and wont feel the need to try to keep up with somebody else. 
· There will be more freedom for the child since they are not having to follow the lead of someone else. 
· This allows more opportunity to develop – problem solving skills, play skills, imagination, self confidence, receptive and expressive language skills. 

We can often be tempted to take charge of a child’s play…
· If the child doesn’t appear to be doing much
· If there is little or no talking
· If the activity is quite difficult and it is hard to see a child appearing to struggle – e.g. setting a game up etc
· Because we are wanting to teach them something
· Because we feel more used to being in charge. 
However – it is important we give the child plenty of time where they experience being in charge and leading the direction of play.

How to follow a child’s lead in play
Stop
Look (observe)
Listen
Comment and respond 
Also see
Hanen Courses for Teachers




	Processing Information and Asking Questions 
	

	1. Do you give the young person instructions in smaller chunks (appropriate to their level of understanding)?
	Having information from the young person’s speech and language therapy report (where appropriate) is essential in you being clear about what level they are at in terms of their comprehension / receptive language skills and social communication profile. 

	2. Are you familiar with the “word levels” of comprehension and expression that Speech Therapists assess and refer to?
	See below for You Tube Videos Explaining “Word Levels” of Comprehension 

For Professionals and Families

South Tees Speech and Language Therapy You Tube Channel
[image: 💙South Tees NHS Speech Therapy (@SouthTeesSALT) / X]https://www.youtube.com/@southteesnhsspeechtherapy8086/videos

Section on explaining what word levels are and how Speech Therapists use them. Please note these videos were developed during Covid Lockdown but the messages and learning is fully appropriate despite them being designed to be pitched for parents and families in the main. 

· One Word Level https://www.youtube.com/watch?v=v9ko5Xvydo8 (2.32mins)
· Two Word Level
https://www.youtube.com/watch?v=yBr9PbjEnh8 (3.34 mins)
· Three Word Level
https://www.youtube.com/watch?v=KXKR5Gp1-W0&t=13s
(4.13mins)
· Four Word Level
https://www.youtube.com/watch?v=8rejiMU6a44 (7.54mins)


For Professionals
· Explaining 1 and 2 word level Information Carrying Words (Barnsley Speech and Language Therapy Team (4.26 mins)
· https://www.youtube.com/watch?v=HBb6OFc8C3w (5.11mins)

General Information about Word Levels online
Other sources of good information on word levels

https://www.leedscommunityhealthcare.nhs.uk/our-services-a-z/child-speech-and-language-therapy/speech-and-language-therapy-toolkit-new-/understanding-language/


	3. Do you say things in the order they are to be done, emphasising key words?
	Children with language and social communication difficulties can often present with memory and working memory difficulties. Keeping instructions in the order they are to be done reduces the processing demand on the young person and increases the success of being able to follow. 

A sentence like… “pass Nina the cup and then get a cup of milk” is easier to decode than “ you can’t get a cup of milk until you have passed Nina the cup”. 


Be aware of using passive sentences here

A sentence like… “the girl was kicking the dog” is easier to decode than a passive sentence like “the dog was kicked by the girl”. 

In English, General the person doing the action features early on in the sentence. When it features at the end the child has to move the roles around in their mind which adds another layer of complexity. 

Cutting out the small grammatical words can also help children with language and communication needs, 
Instead of “You need to tie your shoes laces, then put your big coat on and go out to play”, You could simply emphasise, “shoelaces…coat on..playtime”

Check in with staff to see how long their instructions tend to be with children. Do they take pauses and break the information down into shorter chunks? 

You could take a sample of sentences you hear people using and spend some time deciding whether they were in the right order and whether some of the additional words were not necessary. 

Teachers and educational staff do very naturally reduce their language when speaking to children so its more really to check in situations where children are frequently getting muddled or dysregulated if not sure what may be happening. This is where visuals come in to support hugely as they remain present and predictable. 


	4. Do you add some small pauses to give the young person time to process and respond?
	Taking pauses not only gives the young person time to process what has been said, it slows down the interaction. The child may then mirror the slowed speed and have a much better chance at formulating a successful response. 

VIDEO
Waiting (Early Language – examples focused on EYFS/KS1) - https://www.youtube.com/watch?v=kxlevxrvgW0
 Barnsley speech and language therapy



	5. Do you keep your questions direct and to the point?
	Children with language difficulties and social communication needs prefer questions to get to the point. Asking one question at a time rather than questions with multiple parts is important, otherwise the young person is likely to answer the last bit they have grabbed hold of in their memory. 


	6. Do you give the young person chance to respond to one request before asking them another?
	Some children need extra time to process an instruction, its context as well as being to formulate their answers. 




	7. For children who are presenting with situational mutism do you make more comments when interacting with them instead of asking them direct questions?
	We are noticing many more children with speech, language and social communication difficulties also are presenting with situation mutism. This is being reported on a national level too via our Royal College. 

Selective mutism needs careful assessment and coordinated management between families, school, psychology and speech and language therapists. As a rule of thumb children who are not comfortable or able to verbally respond should have adults around them making more comments to include them in interactions over more direct and demanding questions. 

· The Selective Mutism Workbook below is the recommended text we advise schools to buy when supporting children and young people
https://www.selectivemutism.org/resources/archive/books/the-selective-mutism-resource-manual-2nd-edition/
Here you can source lots of recommendations for how practitioners should be working with children who are selectively mute. 


Please see the videos below for more information
· Buckinghamshire Healthcare NHS Trust - Selective mutism webinar: what is selective mutism? 
https://www.youtube.com/watch?v=cdlZ6UqSZhY
 (9.15 mins) 
(please note any mention on who you can contact in some situations will be applicable to Buckinghamshire NHS and not South Tees / Redcar & Cleveland families). 

· Cumbria Children’s SLT - Five top tips to support situational mutism: https://www.youtube.com/watch?v=LSrrFGUCZF4
              (2.16mins)

	8. For children who are presenting with situational mutism do provide access for alternative means to communicate (as advised by a SALT)?
	When alternative methods have been suggested are they regularly made available in all contexts?

Does a person in your setting have specific responsibility for monitoring this?

	9. Do you consider the environment you are giving more complex instructions in
(e.g. distractions, competition for time from others, noise levels)?
	In environments where there are many distractions or where a child is becoming overwhelmed in terms of the sensory input they are experiencing they will certainly struggle to remain regulated. This will have a significant impact on their ability to attend to and process language both non verbally and verbally. Having access to environments that reduce some of the sensory stimulation is essential for a young person to have regular experience of. 




	Asking for Help
	

	1. Does the young person have a way of asking for help, either verbal or non-verbal (in a way that is mutually agreed and effective to their current functioning)?
	This can be achieved in a variety of ways, asking, using a traffic light colour coding system, agreeing a signal or a system. Even if the child doesn’t use it routinely, simply them being aware they have it in place can help hugely with general well being and feeling regulated and able to communicate. 

	2. In the cases of a child not recognising when they need support, is there a responsible adult checking in with them frequently?
	How often is this happening? How do you decide who the most appropriate member of the team is to take this on?




	Being Clear
	

	1.  Do all staff say what they mean and mean what they say? Avoiding jokes and ambiguous language
	In English we use lots of idioms and metaphors to communicate, for example “its raining cats and dogs”, “pull your socks up”, “piece of cake”, “she was laughing like a hyena”. Etc. For children with language and social communication difficulties these can cause lots of confusion. Whilst some of the more obvious ones can be taught and learnt there are many more subtle ones that do cause difficulties. 

Some children with social communication difficulties do not understand jokes and get quite upset by them. They may not understand when they are being teased or being spoken to in a different tone that actually changes the meaning and the intention of language. 

It is worth checking whether some of a child’s dysregulation is stemming from the use of others ambiguous or miscommunicated language. 



	2. Do staff use verbal and non-verbal communication that matches and is consistent? E.g. expressions match the words.
	Children who have language or social communication needs can often try to look for expressions of people to give the additional clues about the language they are using, and vice versa. Whilst they struggle to interpret both of these things individually; they can be even more confused when the two don’t marry up. 


Video Buckinghamshire NHS Trust –
 Buckinghamshire NHS Trust – Understanding Pragmatic Language - What do we mean by non-verbal communication? 
https://www.youtube.com/watch?v=ny15K1hkY1w&t=60s


	3. Do staff ensure their tone of voice matches the content of what is being said? 
	Children with language and social communication needs find it incredibly challenging to use tone and to interpret tone in others. The tone of voice has the power to change the meaning of a sentence, check that people are matching the tone to the words in most cases, or a least using it very exaggerated so that the young person develops and understanding that there may be some ambiguity. 

A nice video that explains tone in a helpful way. Can high light why children with social communication needs/Autism find tone very difficult to interpret. 
https://www.youtube.com/watch?v=hPQyHXc1ksA


	4. Do staff avoid using sarcastic language?
	See above. 

	5. Do staff overuse figures of speech and metaphoric language?
For example, “you have a heart of gold”, “today has been a nightmare”, “you are on a rollercoaster of emotions”, “switch your listening ears on”. 
	As outlined above. 

	6. Are staff specific with the questions they ask young people (rather than general)
“What did you eat for lunch?” rather than “Did you have a good lunch? - “what did you learn in topic today?” instead of “how was your day?”
	Children with social communication difficulties tend to take language at face value, meaning they interpret it in a literal manner. When questions are asked that are quite open and generic in their nature, for a child to answer with the appropriate content they need to consider who the person is asking, why they may be asking, what they may be hoping is said and how they will in turn answer to keep the conversation going. These skills are rooted in social communication skills and place a much greater demand on the young person than a direct A to B question. 

Children with social communication and language difficulties may go off on an unexpected tangent because they cannot predict what sort of information is expected in a more general, ambiguous questions. 

Sometimes children with social communication differences can appear blunt and abrupt as they are answering honestly but are not able to predict what the speaker wanted, for example
If children are all lined up before a lesson and a Teacher asks… “would you all like to come in?” a child with social communication differences may answer honestly and say “no”. This can get the attention of other children and the child can then end up in some cases being told off for being impolite. When in fact they were answering the question honestly. 


	7. When a young person is given an instruction, is it specific and related to what is occurring rather than generic, for example
“Throwing sand is not allowed, it hurts people”…versus “Please stop throwing sand.”
Instead of “don’t shout out” try “wait your turn” “put your hand up and wait to be asked”. 
	It is helpful to be specific about the behaviour you are wishing the child to focus on. Giving them a solution also helps too. 
 










	Practising Conversation
	

	1. Does the young person have opportunity to interact with peers who are at their developmental level?
	Children with language and social communication needs can often wish to communicate and play with other children. It can be helpful to allow them some opportunities to play with children who are either at the same developmental level as them, or alternatively other children who have similar interests or are older and can support them in the moments of where the interaction needs some repair to keep it flowing. This not only helps the young person to practise and develop their communication skills but develops their confidence and well-being. 


	2. Does the young person have an opportunity to take turns and play games where they need to wait and take turns?
	Having experience of these important foundation communication skill behaviours is essential for overall progression even though these may be areas that are incredibly challenging and need to be broken down into very small steps. 





	Use of Visuals
	

	1. Does your setting use visuals/ symbols/photos and objects of reference and have them embedded in the school?
Are these consistent?
	Visuals are ESSENTIAL for children with Language and Social Communication difficulties. 
They can sometimes be dismissed when a child appears to be receptively capable – however it is important to note that they provide predictability, security and safety for a young person. 
It important to not underestimate the power of visuals 
It is often one of the first things a speech and language therapist will suggest for a child who is finding communication challenging. 
Visuals are important as they remain, they don’t disappear like words do. Pictures and symbols are clear and fixed and allows a child to sequence and have structure to their day or a task. It allows them to predict what is happening next. 

Please see below for some videos that explain this further. 

· South Tees SALT “Using Visuals” (6.24mins)
https://www.youtube.com/watch?v=MqcmB1J3Mms

· NOW and NEXT and CHOICE boards
https://www.wfs.worcs.sch.uk/page/?title=Now+%26amp%3B+Next+Board&pid=305
Examples of how to make these resources for children with pre made ones free to download. Wye Forest Special School in collaboration with ICAN and Widget

· Objects of reference - 
https://www.youtube.com/watch?v=XCZF3V3lKmE 
              Barnsley speech and language therapy Using Visuals

South Tees NHS Speech Therapy - https://www.youtube.com/watch?v=MqcmB1J3Mms 
This video provides summary about how you can use visuals to support communication (e.g. using objects of reference, visual timetables etc.)

Supporting A Child’s Emotional Regulation and Communication using Visuals

· Training course for Teaching Assistants by Worcester Speech and Language Team around, helping child to regulate behaviour and using visuals with lots of practical ideas. 
               https://www.youtube.com/watch?v=m0rJtzMo2UM
1.22 hours


	2. Do the young people in your setting have their own visual systems in place to aid an understanding of their day and routine.
e.g. timetable, now and next boards?
	See above

	3. Are the above appropriately used, managed consistently and appropriate updated?
	Consider how visuals are used in your setting? 

	Soothing Space
	

	1. Does the young person have access to a quiet space where they can feel calmer when dysregulated or unable to communicate?
	Having a space to retreat to is important so that a young person can rebalance how they may be feeling. This helps regulation which in turn helps communication and learning. 

	2. Can the young person access this place on their own request?
	Being able to request this also fosters self-advocacy and helps a young person to be able to communicate what is important to them. 



	Modelling Language and Clear Speech examples
	

	1. Do staff model short phrases to the young person as a guide to support their language development?
	Please refer to the previous videos on word levels. 



	2. Do staff repeat words gently emphasising the correct speech sounds when modelling words and phrases?
	· Speech Modelling, South Tees You tube
https://www.youtube.com/watch?v=YhYMiSLoomc
(3.01)



	GENERAL - Training and Referring to your local SALT team
	

	1. Are you familiar with the More than Words Hanen approach used by the local SALT team?
	HANEN – More Than Words Training

This is a training course led by our specialist speech and language therapists. This outlines how settings can support children in their communication and interaction skills and relates directly to the targets that speech therapist set for children on their caseloads. Primary settings are advised to send their most appropriately placed staff to these sessions so they are familiar on how to support children with Autism communication profiles. 


	2. Have you accessed the training?

	This training can by accessed via the offered sessions. Please get in touch on 01642 944488 to find out when the next available slots are. 
The session is a half day training. 
This is a free course but there is a payment penalty if a place is unattended without notice.


	3. Are you and your staff confident around deciding when a referral to our service is indicated?
	Referrals to SALT
The speech and language team now allocate specialist and senior speech therapists to oversee the triaging of incoming referrals. Where referrals are not completed or appropriate they do get sent back to the referrer with requests for more detail. This is to protect the specialist time and resource at a time where caseload numbers are exceptionally high. We would recommend that if you are not sure you are welcome to discuss with a member of our team or alternatively you could access the progress checker below.



Speech and Language UK
Progress checker online for Parents, Professionals and Educators
https://progress-checker.speechandlanguage.org.uk/


	4. Are you clear on how to refer to our service and the process involved?
	Please refer to the video below that has one of our Therapists, Libby explaining via a You Tube Video how to make a good referral to Speech and Language Therapy to ensure that the child gets to the most appropriate team and specialist within the service. 
Making a Good Referral to Speech and Language Therapy
https://www.youtube.com/watch?v=evKk62mJLfk
[image: Qr code
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	Recommended Training Courses. 
	[image: Home]
Speech and Language UK offer a range of free course for parents, education providers and professionals. (See below for details)

https://speechandlanguage.org.uk/educators-and-professionals/training-courses/


An Introduction to Speech, Language and Communication Online Free training Course

https://speechandlanguage.org.uk/educators-and-professionals/training-courses/an-introduction-to-speech-language-communication/

[image: An introduction to speech, language and communication - Speech and Language  UK: Changing young lives] 
Who is it for? 
Staff who work with children and young people in early years, primary school, secondary school and further education. This could include childminders, early years staff, health visitors, support workers, teachers, teaching assistants and other staff working in health or education. Everyone who works with children and young people will benefit from doing this course!

The course has four modules, titled: 
1. The importance of speech, language and communication skills to children’s learning and wellbeing 
2. Typical development of speech, language and communication skills 
3. Universal support for all children and young people across the curriculum 
4. What are speech and language challenges and how do they impact on learning and wellbeing?

Most of the modules will take around an hour to complete, although module three is slightly longer. You can do the course at your own pace and in your own time. We recommend splitting the course up over several weeks, perhaps completing one module per week. This will allow time for you to reflect and put your new knowledge and skills into practice.

Other courses offered
· Early Years Professional Development Programme
· Early Years SEND Partnership programme. 





Autism Education Trust
https://www.autismeducationtrust.org.uk/autism-training-and-development
Work Based CPD programme for Educators. 
Also many downloadable checklists and resources to support school and education settings around social communication and interaction. 


	Other recommended links
	· National Autistic Society
https://www.autism.org.uk/

· Attention Autism
https://attentionautism.co.uk/

· Social Stories
Information on how to develop and write social stories that help young people manage specific situations more sucessfully
https://carolgraysocialstories.com/

SOUTH TEES SPEECH AND LANGUAGE YOU TUBE 
[image: 💙South Tees NHS Speech Therapy (@SouthTeesSALT) / X]https://www.youtube.com/@southteesnhsspeechtherapy8086/videos
We have more than 170 short videos on a wide range of speech and language topics that are helpful for parents and teachers. These are a good source for further development and training. 

-Using Visuals
https://www.youtube.com/watch?v=MqcmB1J3Mms
(6.24)

-Strategies for Non Verbal Children with Autism
https://www.youtube.com/watch?v=jyEr-oIyyAg&list=PLlel9wLth03WHgoyKp9-ce765DpPLq3VS&index=3
(6.11 mins)

-Communicative Temptations
https://www.youtube.com/watch?v=rWNQWFGWYZw
(4.58mins)


General hubs & webinars of good quality information about general speech and language therapy
· North Cumbria Integrated Care - https://fid.cumberland.gov.uk/kb5/cumberland/directory/advice.page?id=TglFwtt-OFA
· Buckinghamshire NHS Trust - https://www.buckshealthcare.nhs.uk/cyp/speech-and-language-therapy/training-for-parents-early-years-and-school-staff/
· Kent Community Health - https://www.kentcht.nhs.uk/childrens-therapies-the-pod/speech-and-language-therapy/


Other links we often recommend
· National Literacy Trust
Has resources and information for parents, early years settings and schools to promote language and literacy development.
· The Communication Trust
A group of over 50 not for profit organisations working together  to support people who work with children and young people with language and communication needs.
· NAPLIC
An organisation for teachers, SLT’s and other professionals aimed at promoting awareness and understanding of children and young people with language and communication needs.
· Hungry Little Minds
A website from The Department for Education. It is  a new campaign that  gives ideas / videos of activities to boost children’s communication, language and literacy development from ages 0-5.
· Tiny Happy People (from BBC)
Tiny Happy People is here to help you develop your child's communication skills. Explore our simple activities and play ideas and find out about their amazing early development.















Social communication skills in the classroom
https://www.autism.org.uk/advice-and-guidance/professional-practice/communication-skills-classroom
Published on 15 March 2018
Author: Victoria Honeybourne
Victoria Honeybourne, a Senior Advisory Teacher for Speech, Language and Communication Needs, explores the social communication difficulties of autistic students in the mainstream classroom and offers some strategies to support them.
Social communication skills 
Social communication is complex and we are all continually learning these skills through childhood, adolescence and beyond. This type of communication covers many different areas.
· Body language
Body language includes the facial expressions, gestures, movements a person makes, as well as their posture, eye contact. It also includes touch, proximity and personal space. 
· Voice
The voice can communicate various meanings according to its tone, intonation and volume as well as stress and emphasis.
· Conversational skills
This is about understanding how to initiate and end conversation, taking turns, asking and answering questions. It is also about maintaining the topic of and changing it appropriately, giving sufficient information, and being relevant. 
· Social conventions 
Social conventions include politeness, manners and following the unwritten rules. They are about adapting language and communication to the audience and context, including cultural awareness and appropriateness.
· Interpersonal skills 
Interpersonal skills cover making friends and maintaining friendships, negotiation, sorting difficulties and assertiveness.
· Emotional intelligence
Emotional intelligence is the ability to recognise and identify emotions in oneself and in others, being able to manage them and express them appropriately and requires self-awareness.

Differences for autistic students
Autistic students may have some differences in social communication.  These are likely to be different for each individual but might include:
· finding eye contact uncomfortable
· differences in facial expression, gestures, hand flapping, needing more / less personal space
· finding too much sensory input overwhelming which increases anxiety and therefore decreases the ability to communicate
· difficulties in eliminating background noise
· differences in using and interpreting tone of voice and intonation
· having a literal understanding and use of language
· being honest or direct which can appear rude or abrupt
· finding the dynamics of group conversation difficult
· alexithymia (difficulties in identifying own feelings)
· differences with theory of mind and understanding what other people know / need to know
· not having the innate desire to connect on a social level with others
· lacking in confidence and self-esteem which can affect communication and assertiveness.
How to help in the mainstream classroom
The following strategies are particularly useful for autistic students but will also help many other children with various speech, language or communication needs.
 
Model what you want to see from the student: don’t use a loud voice when you are in a quiet area; use a calm and neutral tone of voice. A loud voice may come across as shouting or angry. Be explicit: explain why the rules and expectations are in place, including the unwritten rules.  Some students may just need it outlined explicitly.  Have clear and consistent rules and routines in place; if a rule doesn’t make sense consider getting rid of it!
 
Try not to mislabel feelings: accept all feelings as equally acceptable and valid. Saying something like ‘Oh you must be so disappointed’ might not actually reflect what the child is feeling inside if they interpret situations differently.  This might lead them to begin to distrust their intuition or begin to believe that it is not okay to feel how they do. Some students might find it easier to express their feelings through Lego therapy, art therapy or music therapy.
 
Don’t expect eye contact if this is uncomfortable for the student; instead, suggest the students turn their bodies to face you so that you know they are listening even if they cannot make eye contact.
 
Provide quiet spaces and keep them quiet. Some students will need time and space to recover from the social interaction of the rest of the school day.  Make these spaces accessible to all to remove any stigma attached with using them. Eliminate as many sensory distractions in the environment as possible.
 
Support group work: allocate the groups and put pupils with supportive peers.  Make sure all group members are certain what the task is and what the expectations are. Try to allocate specific roles (e.g. note-taker, timekeeper) to make it easier for pupils to join in.  If you are teaching skills in a social communication group, remember that the key point is to help students transfer this knowledge back into the classroom and real-life situations, otherwise they will not see the relevance.
 
Provide structured activities for break or lunch time. This can be easier than unstructured socialising. Use everyday opportunities: modern foreign language lessons are a great opportunity to discuss communication and conversational skills. Drama is an opportunity to explore body language and facial expression. English is an opportunity to discuss characters’ motives and feelings.
 
Remember that the aim of teaching social skills is not to make somebody less autistic but to give them social knowledge which will enable them to interact with a greater range of people and in a greater range of situations with more confidence.





Sarah Phillips
Highly Specialist Speech and Language Therapist
M.Sc Hons MRCSLT
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