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SPELLING SUPPORT RECOMMENDATIONS
Pupils will have more success if spelling is taught and reinforced using multisensory methods (visual, auditory, tactile, and kinaesthetic). 
· Break it into sounds (s-t-a-m-p)

Ask the pupil to:

· Look at the word written correctly or made with tactile letters.
· Say the word.
· Write the word, sounding out each phoneme. As the pupil writes they must look at each phoneme and hear its sound. They will receive kinaesthetic feedback through the movement of the arm and throat muscles.
· Check to see if the word is correct. 
· Cover up the word and repeat the process. Continue to practice the word regularly. 

· Break it into syllables (re – mem - ber)

· Break it into prefix, root word and suffix (un – kind - ness)

· Use a mnemonic (because – big elephants can always understand small elephants, said – Sally Anne is dancing))

· Apply spelling rules for regular and irregular spelling patterns 

· Learn by sight (look – say - cover – write – check)

· Use the Look, Say, Cover, Write, Check strategy, which uses multi-sensory methods for learning words. Extend this strategy through teacher modelling of the following until pupil/s are secure using these strategies.

Strategy 1
· Write the word in very large handwriting.
· Pupil traces the letters with a finger, naming the letters or saying the word slowly as they trace it.
· Pupil closes eyes, then sky-writes the word with big movements, again saying the letters or word slowly as they move their finger.
· Pupil keeps eyes shut and forms letters with a finger on the desk, again saying the letters or word slowly as they move their finger.
· Pupil opens eyes and writes the word on paper or a small whiteboard, saying the letters or word slowly as they write.
Strategy 2
· Look at the word letter by letter.
· Look at the word again, counting how many letters are in the word.
· Shut their eyes and imagine the word printed, written, or being written on a surface e.g., a screen.
· Try to ‘see’ the word in their mind in a particular printed or written style, size, and colour. Say the letters aloud if this helps them to visualise the word.
· Say the first letter, then the second, until they know the position of each letter, then open their eyes and write the word, checking that the number of letters and the sequence of letters are correct.
· Display the alphabet, high frequency words and phonemes on the classroom wall and word mats.

· Do not give large amounts of copying to do – use handouts.

· Ensure writing is clear and large.

· Teach and learn words with a common pattern.

· Change a letter, i.e., shop – chop, ship – chip.

· Look for words within words.

· Link spellings with handwriting practice

· Make spelling cards into jigsaws.

· Use word searches and Hangman for targeted spelling words.

· Ensure the pupil practises alphabet skills (sequencing and letter shapes).

· Teach the pupil the language of spelling e.g., word, vowel, syllable, blend etc.

· Encourage the use of a small white board for the pupil to experiment with spelling.

· To facilitate spelling ensure the pupil can articulate and write both letter names and phonemes automatically.
· An understanding of syllables is very important when learning to spell.  Pupils can break words into syllables, before they can break them into phonemes for example suddenly/sud-den-ly.  Rehearsal and practice take away the fear of long words and breaks up the task into small manageable steps.

· Use magnetic letters to make a word that the pupil needs to learn. Show them the word, then separate the letters and mix them up. Ask the pupil to arrange the letters to make the word, and then read it.

· Write the word that the pupil needs to learn. Cover it and write it again with a space to show that one letter has been omitted. Ask them to put in the missing letter. Check with the original word. Repeat, omitting a different letter.

· Introduce a Spelling Ladder – this can be done visually using a ladder graphic. Start with three words the child needs to spell. Once these have been embedded (child can read, spell, and use correctly within a sentence) then a word can be removed and another one added. Some words may be on the ladder for a while, and this is ok – they may need to keep working on this for a little while longer. When the child is successful with a word, this can be ‘banked’ and placed at the back of their book or in a spelling log/diary. 

· Teach spelling by the ‘onset and rime’ method. Use a short word i.e., at, add letters in front to generate new word lists.  Include initial consonant blends, where appropriate, and digraphs ch, sh, th.

· Actively teach how to remember words. For example: -

· pronounce a word wrongly to remember the difficult part, e.g., Wed - nes - day, pEOple, 
· bus - I - ness.
· use a highlighter pen to indicate the ‘tricky bits’ in a word, or to emphasise a letter string, or vowel, or syllable.

· using only the letters in the target word, place them randomly on the table. The teacher then models the sorting of the letters, saying each letter in sequence to make the word. Next, scramble the letters and ask the pupil to repeat the activity.

· to show the pupil how to spell a specific tricky word use a phoneme box. 
· e.g., the pupil spells train, as trin: -

· When the pupil has a particular difficulty with spelling high frequency words e.g., ‘any’ try to link to words within the same ‘family’ e.g., many, anybody, anything etc. Focus on spelling patterns, e.g., main, rain, pain, train.

· Draw the phoneme box – 

	
	
	
	
	


· Ask the pupil which letters they know are right.

· Check they are correct and ask the pupil to write them in the box.

	t
	r
	
	
	n



· Explain where the tricky part of the spelling occurs and insert.

· Reinforce by revisiting the ‘ai’ rule.

· Draw a word shape box e.g., play: -







l     y     p     a


· Randomly write the letters of the word and then ask the pupil to write the letters in the correct boxes – taking carefully of the ascenders and descenders. This activity could be used with various resources e.g., Whiteboard and pen, magnetic board and letters, pen, and paper.

· When marking, only correct no more than five words which the pupil should be expected to spell correctly. Choose a maximum of two key writing words from the pupil’s own work. Actively teach them to spell these words correctly. Draw attention to and use them in as many different situations as possible. Include any other words with the same letter pattern AND sound. These words then become zero tolerance and make the pupil aware that you will circle them if a mistake is made. Only add more words when the chosen words are spelt correctly. 

· When marking work, a highlighter pen can be less intrusive and can help focus on errors with a view to self-correction. Do not mark every error, only highlight a maximum of two specific words.

· Agree a spelling contract. This may be: -

· Circle No more than two words the pupil should know (e.g., previously learned, high frequency words).
· Underline No more than two words which the pupil can find displayed within the working area.
· Highlight No more than two words as new spelling targets.

· Encourage a visual approach to spelling e.g., does this word look right?

· Work from what the pupil knows e.g. “You know how to spell ‘look’ so what do you need to change to spell the word ‘book, took’”?

· Dictate simple sentences to write, reinforcing spelling rules already taught. Box Dictations (Crossbow www.crossboweducation.com ) is a good resource.

· For a pupil with persistent difficulty with spelling, use of ICT with a spell check facility enabled could be helpful. Instant recognition of mistakes is more relevant than teacher corrections made later.

· Ask the pupil to highlight any words that they think are incorrect, giving the opportunity to discuss words which do not look right and develop proof reading skills.

· Mnemonics are a useful tool for learning tricky words. These need to be limited to avoid overloading working memory. The most effective mnemonics are those that the pupils invent for themselves i.e., Silly Anne Is Dancing = said.

· Encourage the use of an Ace Dictionary after the pupil has been shown how to make good use of it. 

· Encourage the use of a personal dictionary or planner to record new topic words or difficult spellings. 

·  Use word searches and crosswords as reinforcement activities or to introduce a new topic (horizontal and vertical words only).

· Due to the pupil’s spelling difficulty, they may find class spelling tests extremely difficult. Therefore, try giving the child a bespoke spelling list of words that they are trying to learn. Encourage the child to use these spellings in a piece of writing rather than a standalone test. 

· [bookmark: Dropdown210]Provide the pupil with a list of spellings they might need prior to putting pen to paper when they are asked to produce a piece of 'free writing'.
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