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READING SUPPORT RECOMMENDATIONS

Establish one-to-one correspondence when reading by:
· Look at the front cover of the book and discuss the title, picture, and any other text. As part of the book introduction, stimulate the pupil’s interest in each book by discussing the story with them first.  It is sometimes a good idea to leave the last few pages for them to predict the outcome.

· Then move to back of the book and read the blurb together and discuss what initial thoughts are about the book: predict what the story will be about, who do we think the characters are etc. Then start to read the book appropriate to child’s level – it could be the child is still decoding the word or you may be able to read a sentence/paragraph/page each.   

· Teach the use of the first letter cues when reading; if the pupil needs to, they can use their finger to point to a word – ensure this is in a left - right direction. Some pupils may prefer to use a line guide, cover the below text, or use the finger to read. 

· When the pupil says they do not know a word, ask the pupil to sound the letters in the word before helping. Talk about:-
· the pictures
· what might happen?
· character names
· new vocabulary
· the main idea

· Read the book with the pupil, questioning their understanding of the plot, discussing new vocabulary, and encouraging correct intonation.

· Ensure the pupil understands the structure of the book e.g., repetitive sentences, rhyme.

· It is important that the pupil experiences and enjoys a wide variety of text through sharing books with an adult.

· Allow the pupil to enjoy the whole reading process and develop reading confidence and a love of books without expecting them to read the text.
	

· Develop the awareness of sentences as ‘chunks of meaning’:-
· Read alternate sentences with the pupil, the helper reading the first sentence, the pupil the second, the helper the third and so on.  This will establish good habits; keep it up until the pupil reads in sentences as a matter of course, without having to think about it.
· When the pupil is stuck on a word, encourage them to miss it out and read on in the sentence, to see if they can work out the word by its meaning.  Then the pupil can go back to the unknown word and check the letters to see if they will fit the word that was predicted.  (e.g., ‘The children had sc........... egg on toast for tea’, ‘scrambled’ is easy once the next few words have been read).  This strategy will not work for all words, but when it does it is essential that the pupil uses it.
· If the pupil makes an error when reading a sentence, do not correct straight away; wait until they reach the end of the sentence, and then remind them that what was read did not make sense.  (You may need to repeat what the pupil actually read).  Encourage them to re-read the sentence, using its meaning to work out what the words are.  This is useful for ‘was/saw’, for example, the pupil may read ‘I was an accident on my way to school’.  A mistake may only be noticed by checking the meaning of the sentence.

·    If the pupil seems to be using one kind of cue most of the time, help them to use the others.

·    Ask questions like:
“Does this make sense?”  To encourage a pupil to think about the meaning of
 what they are reading.  (Meaning)

		“Does that sound right?”  To encourage re-reading and thinking about 
		 language and structure.  (Structure)

		“Does that look right?”  To encourage a pupil to look at the print.  (Visual)

· To help with decoding of multi-syllable words, encourage the pupil to look for smaller words and/or letter patterns within a word i.e., car_pet.

· Develop the skill of breaking words down into their syllables (syllabification) – give help with building up long words in syllables; indicate the syllables with our finger and encourage them to build each one up and then combine them to make a word. It this is too difficult, say each syllable for the pupil but still expect them to put them together to make the word. Alternatively, have a piece of scrap paper beside you as you listen to the pupil reading then write down the syllables of the word with a space between each i.e., dif-fic-ult. 

· Build up a box of familiar reading books which the pupil can re-read and enjoy.  The revisiting and re-reading of familiar texts develops reading confidence and provides enjoyment.

· Books that are sent for reading at home should be familiar and well prepared so that the pupil is not faced with unseen text at home.


· Involve in a structured reading intervention, which may make a significant difference to the pupil’s literacy development.

· If possible, involve the pupil in a paired reading scheme with a wide choice of high interest, low reading age books.  Ensure that the pupil is working with an experienced partner.

· To build confidence and enhance understanding try reading alternate sentences, paragraphs, or pages with the pupil.  Ensure reading partner starts the reading.

· Fluency and confidence can be enhanced by a reading partner modelling reading of the text before the pupil begins.

· To continue to support the pupil’s interest in reading, give them opportunities to listen to stories using audio books – the pupil can then follow age-appropriate stories.  Audio books also aid with reading speed and expression.

· Provide the pupil with individual lists of the words they forget and encourage referral to them regularly.

· Tracking activities focussing on high frequency words would be useful to help the pupil recognise target words in a range of contexts.

· Tracking activities can also be useful for learning the letters of the alphabet and for phonic rules.  They encourage left to right eye movements.

· The pupil has tracking difficulties.  Therefore, remind them to use a line guide when reading.

· Work on syllabification - breaking words down for reading.  To help with decoding of multi-syllable words encourage the pupil to look for smaller words and/or letter patterns within a word i.e., car_pet.

· Give help with building up long words in syllables; indicate the syllables with your finger and encourage them to build each one up and then combine them to make a word.  If this is too difficult, say each syllable for the pupil but still expect them to put them together to make the word. Alternatively have a piece of scrap paper beside you as you listen to the pupil reading then write down the syllables of the word with a space between (e.g., dif fic ult).

· The pupil could be shown different ways of reading effectively, including the skills of skimming, scanning and how to improve speed using a finger to track, to pick up key words.

This is an effective way of following up a shared text. 

· Encourage the pupil to predict what might happen next in a story.

· At intervals, ask questions about what the pupil has just read to confirm they have understood rather than simply decoding the print.  

· Encourage the understanding of sentences as ‘chunks of meaning’.  This can be done by asking questions after each paragraph or getting the pupil to write down the key point in a section of text.  After this is done, they may need to re-read an important section.

· The pupil is unlikely to understand a text from one reading; therefore, they will need extra time to reread the text to gain full understanding.

· The pupil will require support/differentiation in lessons with high literacy demands.

· The pupil appears not to have secured 'word attack' skills and will need a reading    intervention which focusses on these.  

· Activities to help support work with syllables could include using different coloured pens/highlighters for each syllable or cutting up the long words and reassembling them. This could be done on the computer or interactive whiteboard with assorted colours, dragging parts of the words together.

· Work on syllables needs to be continued to include common prefixes and suffixes so that the pupil can learn to use their phonic knowledge in blending and segmenting longer words.
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